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Novice Res d nt continuously as: s his/her individu. I td nts and groups of students, both in-between and dur g I ass se sions Secure!
sident! (i.e th e mo m nt”). R d nt relial ny applies a “nuanced” u d standing of hi /h students d able t t tIy pI Developing!
and cute flexible and targeted differenti td t ctio ( g sident regularly builds stude t interests t I (Ready for Hire)!
siden tp vides mu Ith p j ect option wh students I t a project that best me t their skills d nter t) Th
esident always takes sider: t tdtfmly and home pprt ssigni ghmwk and c |n-
th -mome t] dgmen t t It les: / it demands accordin gt t d t skills, and comfort levels. Re d t Beginning!
provide warranted explanatio f II structional (i.e pI ing and enactmen t)d b ed on his/her understanding o f !
students, d the attending fe f els comfortable taking a hands-off approach and mostly servmg as a resource when needed.!
Advancing The intern deepens understanding of each student, and is able to deliver mostly well-differentiated instruction. For instance, the Secure !
intern! intern: 1) designs lesson plans that engage students in activities that allow them to make connections between classroom
content and their personal interests and/or cultural backgrounds, and 2) plans lessons with different follow-up activities designed

to meet the varied skills of the students. Furthermore, the intern is able to use students’ recent work and “in-the-moment” __ Developing!
assessment (e.g., students’ engagement during instruction) to better understand his/her students and better tailor instruction. —
Additionally, the intern is now able to assess and tailor instruction to whole groups of students and can plan units of instruction | Beginning!
with varied participation structures. In planning, the intern takes into consideration a student’s resources (including time) and
home support in assigning homework. The intern can usually provide warranted explanations for all planning decisions and
most instructional enactment decisions based on an understanding of students. The attending serves as a teaching guide, but
still needs to provide some hands-on help in planning and executing appropriately differentiated instruction

Progressing | The intern gai btt d t nding of each student through the effe t e of various assessment tools. Th inter| __ Secure (Ready

intern! demonstrates tht s/he of different students’ cultural groups, the g of i t ests of td nts, and the g f for Studel tT ching)!
student skills, and the t nma yh d tf dg ups of students bas d skills, interests, eeds wth th clas:
Furthermore, the intern can plan effe t e les and units that build o td nts’ k owle: dg kII and interests d able to
enact somewhat differentiated instruction (such as identifying texts of interest, planning distinct activities based on students’ Developing!
interest or gross differences in students’ abilities). Most often, this differentiated instruction is superficial and/or over-generalized
(e.g., lesson plans make only peripheral reference to students’ interests, intern takes up a few students’ ideas rather than ——
soliciting the group’s). The intern may struggle to provide fu IIyw t d explanations for instructional decisions, and the __ Beginning!
attending must take a fully hands-on approach in helping the inter cute appropriate Iydff entiated in t ction
Novice intern!| The intern understands: 1) the impo rt of knowing about students (e.g., the stude t prior knowledge and skills I ding Secure!
gaps, language and literacy proficien ,ex racurricular inter sts, cultur: Ih t g ommu nity live ) d 2)w Vs t g
knowledge of students (e.g., conten t ading in xits slips, formal a sme t f ormal dis! s with stu d nts). —__ Developing!
The intern makes deliberate but unsophistic: td tt mpt t g ather and inter p t nfo mt about td t s (e.g. by o y
wgp or formative ssments, by only side disci wthtdtbt ents th I or topics they art
td etc.). Thou gh td t S ma yd cribe the t someone who knows th em and is td them,the Beginni

ning!
int d sta d ng of students remains sha II ow. Th t pplyd eloping understandin gt d signing lessons and g
p d g gic Im s that may ai d th g I of the les: ( g the intern may plan to use a teaching move that aligns with
- students’ t est). Howe th inter not able to enact what s/he has learned about students through teaching (e.g.,

although the intern follows a Iesson pIan to invite student discussion, the questions and/or manner of questioning are stilted and
the intern cannot take up and work with students’ ideas in the moment).!

Learning and Teaching the Disciplines through Clinical Rounds (The Rounds Projects) is a University of Michigan School of Education (SOE) innovation that has (1) inte-
grated literacy teaching and learning into disciplinary/subject area instruction, (2) deepened prospective teachers’ knowledge of disciplinary literacy teaching and as-

sessment practices, and (3) reduced the fragmentation preservice teachers typically face in a professional program situated in multiple sites (Literature, Science, and
the Arts/LSA, SOE and K-12 schools). LEARNING-TO-TEACH GROWTH CHART/ER
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The Rounds Project began as an attempt to integrate literacy teaching and learning into subject area (i.e., mathematics, social studies, science, and English language

arts) and to sharpen interns’ and residents’ understanding of and capacity to help struggling readers and writers become successful readers and writers of the complex
texts they must read to access, synthesize, evaluate, and apply subject matter concepts. The work, focused on building coherence, includes numerous innovations:

e Developing, administering, and analyzing assessments to document PST learning;

e Cohorting literacy course work by disciplinary major:

e Establishing spiraling curricular coherence across courses and field sites using handovers and Grand Rounds;

e Developing instructional capacity by creating weekly “lunch report”;

e Fngaging interns and residents in field rotations focused on competencies related to core practices of teaching;

e Changing the discourse of teacher education.
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GRAND ROUNDS: ONE KEY TO COHERENGE

An educative space where we extend teaching and learning of concepts

COORDINATING SPACES,PEOPLE, CLINICAL ROUNDS PROJECT COMPETENCIES MODEL FOR and practices central to rich and robust professional teaching practice
AND CONCEPTS EXPERIENGE PROFESSIONAL TEACHING PRACTIGE

A professional space where people from multiple sites come together
to examines cases or problems of teaching practice

[ Clinical Rounds Project Experie Professional
A == T A developmental space where we teach how to use the tools and struc-

tures for enhancing our teacher.education program

Engaging in instructional practices
and routines designed to support
teaching students disciplinary
concepts and practices with texts
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Teaching and Learning the Disciplines Through Clinical Practice Rounds (Moje & Bain, SOE) Teaching Intern=
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LEARNING TO TEACH THE DISCIPLINES

WHAT IS THE ROUNDS PROJECT?

Learning and Teaching the Disciplines through Clinical Rounds (The Rounds Projects) is a University of Michigan School of Education (SOE) innovation that has (1) inte-
grated literacy teaching and learning into disciplinary/subject area instruction, (2) deepened prospective teachers’ knowledge of disciplinary literacy teaching and as-
sessment practices, and (3) reduced the fragmentation preservice teachers typically face in a professional program situated in multiple sites (Literature, Science, and
the Arts/LSA, SOE and K-12 schools).

The Rounds Project began as an attempt to integrate literacy teaching and learning into subject area (i.e., mathematics, social studies, science, and English language
arts) and to sharpen interns’ and residents’ understanding of and capacity to help struggling readers and writers become successful readers and writers of the complex
texts they must read to access, synthesize, evaluate, and apply subject matter concepts. The work, focused on building coherence, includes numerous innovations:

e Developing, administering, and analyzing assessments to document PST learning;

e Cohorting literacy course work by disciplinary major:

e Establishing spiraling curricular coherence across courses and field sites using handovers and Grand Rounds;

e Developing instructional capacity by creating weekly “lunch report”;

e Fngaging interns and residents in field rotations focused on competencies related to core practices of teaching;

e Changing the discourse of teacher education.
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Teaching and Learning the Disciplines Through Clinical Practice Rounds (Moje & Bain, SOE)

EXAMPLE OF ONE COMPETENCY NARRATIVE
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dtlwytk sider: t tdtfmly and home pprt gghmwk and c in-
themm jdgm t t It les / it demands accordin gt td nts’ skills, and comfort levels. Res d t __ Beginning!
pro d w anted explanatiol f all instructional (|.e., planning and enactment) de b ed on his/her understanding o f !
studen d the attendin gf els comfortable taking a hands-off approach and mostly servmg as a resource when needed.!
Advancing Th intern deepen d standing of each student, and is able to deliver mostly well-differentiated instruction. For instance, the Secure !
intern! n: 1) designs I on plans that engage students in activities that allow them to make connections between classroom
t nt and th ir personal interests and/or cultural backgrounds, and 2) plans lessons with different follow-up activities designed _
t 0 meet the varied kII of the students. Furthermore, the intern is able to use students’ recent work and “in-the-moment” ____ Developing!

assessment (e.g., students’ engagement during instruction) to better understand his/her students and better tailor instruction. —
Additionally, the intern is now able to assess and tailor instruction to whole groups of students and can plan units of instruction | —Beginning!
with varied participation structures. In planning, the intern takes into consideration a student’s resources (including time) and
home support in assigning homework. The intern can usually provide warranted explanations for all planning decisions and
most instructional enactment decisions based on an understanding of students. The attending serves as a teaching guide, but
still needs to provide some hands-on help in planning and executing appropriately differentiated instruction

Progressing | The intern gai btt d t nding of each student through the effe t e of various assessment tools. Th interi __ Secure (Ready

intern! demonstrates tht s/he of different students’ cultural groups, the g of i t ests of td nts, and the g f for Stude tT ching)!
student skills, and the t n ma yh d tf dg ups of students bas d skills, interests, eeds wth th clas:
Furthermore, the intern can plan effe t e les and units that build on stu d nts’ k owle dg kII and inter t d able to
enact some! wh t differ t t d struction (su h d ntifying texts of i t est, planning dis! t t ctivi t s bas! d t de t __ Developing!
interest o g s differt students’ bIt ) Most often, this differ t ated instruction is superficial a d/ er-generalized
(e.g., les pl s ma k Iyp ripheral reference to stude! ts’ interests, intern takes up a fw stude t idea: th r than —
solicitin gth group’s). The intern ma y stru ggl t o provide fully warr. td explanations for instructional demsmns, and the __ Beginning!
attending must take a fu Ith nds-on approach in helping the intern cute appropriately differentiated instruction.!

Novice intern!| The intern understands: 1)th mp rt fk owing about students (e.g., th stude| t prior knowledge and skills Id ng Secure!
gaps, lan g age and liter: yp ofic ,e currc Ia t ests, cultural h tg ommu nity live ) d2)wy t g
kn wI edge of td nts (e.g., t t ading in xits Ip formal a smel t informal dis s with td nts). —___ Developing!
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int d t d ng of students remains sha II ow. The t pplyd veloping understandin gt d signing lessons and

p d g gical mo s that may ai d th g I of the les: ( g the intern may plan to use a teaching move that aligns with

students’ t est). Howev th intern is not able to enact what s/he has learned about students through teaching (e.g.,
aIthough the intem follows a Iesson pIan to invite student discussion, the questions and/or manner of questioning are stilted and
the intern cannot take up and work with students’ ideas in the moment).!
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GRAND ROUNDS: ONE KEY TO COHERENGE

An educative space where we extend teaching and learning of concepts
and practices central to rich and robust professional teaching practice

A professional space where people from multiple sites come together
to examines cases or problems of teaching practice

A developmental space where we teach how to use the tools and struc-
tures for enhancing our teachereducation program

FOR MORE INFORMATION

http://sitemaker.umich.edu/roundsproject/the_rounds_project_team
OR www.umich.edu\~moje






